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1. INTRODUCTION 
          
 Our curriculum is an explicit and deliberate guarantor of equity. 

As leaders, it is our core responsibility to ensure that students have access to the very best education 
possible. One of the most fundamental and influential aspects of a child’s education is the curriculum 
that they have access to. The power of curriculum is immense. It has the power to not only change 
an individual, but to also change whole communities and shape their understanding of the world and 
their place in it. Therefore, it is imperative that the curriculum on offer within our school is truly 
world class and gives students access to powerful knowledge that takes them far beyond what their 
own individual experience ever could. 

 
‘A curriculum exists to change the pupil, to give the pupil new power.  One 
acid test for a curriculum is whether it enables even lower attaining or 
disadvantaged students to clamber in on the discourse and practices of 
educated people, so that they gain the power of the powerful.’   

 
Christine Counsell (2018) 

 
2. CURRICULUM PRINCIPLES 

Our curriculum: 

 is ambitious and designed to give all learners, particularly the most disadvantaged, the knowledge 

and cultural capital they need to succeed in life.  

 

 has the same academic ambitions for all learners. Students with high levels of special needs and/or 

disabilities will have an ambitious curriculum deigned to meet their needs. 

 

 extends beyond the academic by providing opportunities to develop and discover their interests and 

talents. Students are supported to develop their character and help them to know how to keep 

physically and mentally healthy – including resilience, confidence and independence. 

 

 ensures students study the full curriculum by teaching a full range of subjects for as long as possible, 

specialising only where necessary. 

 

 prepares students for life in modern Britain, equipping them to be responsible, respectful, active 

citizens who contribute positively to society; developing their understanding of fundamental British 

values. All students will develop their understanding and appreciation of diversity, celebrating what 

we have in common and promoting respect.  

 

 is coherently planned and sequenced towards cumulatively sufficient knowledge and skills for 

future learning and employment. Assessment is used to help learners to embed and use knowledge 

fluently, to check understanding and to inform teaching.  

 

 has a rigorous approach to the teaching of reading, writing and oracy that develops students’ 

confidence and enjoyment of learning.  
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3. COMMON LANGUAGE USED IN CURRICULUM CONVERSATIONS 
        Curriculum leadership requires attention to what is being learnt. Therefore, teams have a curricular 
language for talking about curriculum and teaching that illuminates rather than conceals the subject being 
taught and learnt.    
 
It is also important that this curricular language is used with fidelity and sensitivity to the subject. 
 

Core and hinterland 
 

Core This refers to the substance of the curriculum that students must 
remember to ensure a secure foundation in their schemata 
development.  

Hinterland This is ALL that content that sits outside the core. It might be about the 
bigger picture. For example, the full novel. Without acknowledging and 
using such hinterland, the core (a small passage from a novel) doesn’t 
have meaning. Hinterland is often what makes knowledge rich and 
memorable for our students. 

 
Does this distinction work in all subjects? 
Reduction to the propositions is vital in some subjects and context can be an unhelpful distraction but 
the notion of ‘hinterland’ helps us distinguish between a vital property that makes curriculum work and 
‘engaging activities’ which can distract and make students think about (and therefore remember) all the 
wrong things. 
 
Is core and hinterland absolute? 
No, in one place, knowledge might be core, but later it might become hinterland.        

 
Disciplinary and substantive  
Does this distinction work in all subjects? 
 
In some subjects, disciplinary knowledge does not play a significant role in the school subject (e.g. MFL). 
In other subjects, this distinction is imperative to good teaching, but it will manifest differently within 
each subject. For example, to teach history you have to acknowledge historical knowledge as a product 
of social activity, and recognise its evolution over time, how it was constructed and by whom. 
Disciplinary knowledge might shape how teachers present substantive knowledge, and so the interplay 
between the two is important. Even for a textbook or teacher to state, ‘Scholars are unsure whether 
trade in seventh-century Arabia...’ is to show disciplinary attentiveness by modelling responsible claims.  

 
Substantive knowledge The knowledge produced by an academic subject, which is made up of 

established facts that are uncontested. 
Disciplinary knowledge Disciplinary knowledge refers to what students learn about how that 

knowledge was established and constructed within the discipline, its degree 
of certainty and how it continues to be revised by scholars, artists or through 
professional practice. In some subjects, this is where there is space for 
judgement making, argument, open-ended challenges and subject thinking. 
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The indirect manifestation of knowledge – proximal and ultimate function of knowledge  
 
Curriculum sequencing  
 
This is ultimately about how and why a certain section of the curriculum serves to prepare students for 
future content, such that it has a proximal function to make the next stage possible and ultimate function 
to do an enduring job. 
 
 

 
 
 
 
 
 
 
 
 
 
 
 

Overtime the way in which knowledge is structured within disciplines  
 

Cumulative 
 

This is where knowledge is not wholly reliant on students having previously 
studied a ‘certain’ topic, which means there are many pathways to mastering 
the content. 

Hierarchical This means that you cannot teach one topic until students have ‘mastered’ the 
prior knowledge - e.g. times tables before fractions.  

 
4. REQUIRED READING 

Christodoulou, D. (2014). Seven myths about education. 1st ed. London: Routledge. 
 

‘When we try to solve any problem, we draw on all the knowledge that we have committed to long 
term memory.  The more knowledge we have, the more types of problem we are able to solve.  The 
reason why we need that knowledge in long term memory and cannot rely on it being in the 
environment is that our working memories are limited.  Working memory can only hold 3-7 pieces of 
information at any one time.’   
 

Daisy Christodoulou (2014) 
 
Counsell. C (2018). In search of senior curriculum leadership : Introduction – a dangerous absence. [online]. 

The Dignity of the Thing 

https://thedignityofthethingblog.wordpress.com/2018/03/27/in-search-of-senior-curriculum-leadership-

introduction-a-dangerous-absence/ [Accessed 31 Oct. 2019] 

 

Proximal 
function 

Each bit of a curriculum has a job to do. The proximal function is how the 
knowledge from this lesson supports the work planned in the next few 
lessons/weeks. 

Ultimate 
function 

Knowledge acquired across a curriculum is durable and has an ultimate 
function, a future purpose. This knowledge supports students, over time, 
to develop deeper conceptual understanding. It allows individuals to not 
only eventually enter disciplinary conversations and debates with 
confidence but allows students to potentially become knowledge creators 
themselves in the future. 

https://thedignityofthethingblog.wordpress.com/2018/03/27/in-search-of-senior-curriculum-leadership-introduction-a-dangerous-absence/
https://thedignityofthethingblog.wordpress.com/2018/03/27/in-search-of-senior-curriculum-leadership-introduction-a-dangerous-absence/
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Counsell, C. (2018). Senior Curriculum Leadership 1: The indirect manifestation of knowledge. a curriculum 

as narrative. [online] The Dignity of the Thing 

https://thedignityofthethingblog.wordpress.com/2018/04/07/senior-curriculum-leadership-1-the-indirect-

manifestation-of-knowledge-a-curriculum-as-narrative/ [Accessed 31 Oct. 2019] 

 
Counsell, C. (2018). Senior Curriculum Leadership 1: The indirect manifestation of knowledge. b final 

performance as deceiver and guide. [online] The Dignity of the Thing 

https://thedignityofthethingblog.wordpress.com/2018/04/12/senior-curriculum-leadership-1-the-indirect-

manifestation-of-knowledge-b-final-performance-as-deceiver-and-guide/ [Accessed 31 Oct. 2019]. 

‘Schools are not sole agents of education - therefore no school can overcome the 

barriers of poverty completely - advantaged students generally have better nutrition, 

richer language, wider experiences to draw from and higher expectations upon them.  

We have such a huge proportion of disadvantaged students that we need to 

compensate for any barriers to progress.  Vocabulary size, for example, is the product 

of slow, multi-year accretion.  If this isn’t happening at home, then it MUST happen at 

school.   

Hirsch, JR., E.D. (2016). Why Knowledge Matters:  

Rescuing our children from failed educational theories. Cambridge:  

Harvard Education Press. 

 
The difficult truth:  Good schools inherently narrow the gap because they benefit poor 
children more than advantaged ones, (advantaged ones will do well regardless) 
therefore it is true to say that poor schools damage the progress of disadvantaged 
students more than advantaged ones, as poorer children simply do not have the 
resilience and the foundations to do well regardless.’  

E. D. Hirsch, JR. (2016). 
 

 
 ‘The key distinguishing feature of a knowledge-led curriculum based on an ‘entitlement to 
knowledge’ is that the issue of the knowledge a school wants its students to have access to 
is its starting point...a knowledge-led curriculum must be defined by subjects ...This stands 
in sharp contrast to the idea that the school curriculum should start with the interests and 
experiences of the children, their parents and the locality, or with broad ideas such as well-
being… there are at least two problems involved in placing an emphasis in the curriculum 
on locality and pupil experiences. First, it weakens the role of subjects as the basis for 
ensuring that students’ progress and do not miss out on key concepts; and secondly… 
schools in lower income areas are far more likely to opt for programmes based on local 
experience than schools in higher income areas.’  

Michael Young (2014) 
 

Young, M., Lambert, D., Roberts, C. and Roberts, M. (2014). 

Knowledge and the Future School. London: Bloomsbury Publishing. 

 
 
 

https://thedignityofthethingblog.wordpress.com/2018/04/07/senior-curriculum-leadership-1-the-indirect-manifestation-of-knowledge-a-curriculum-as-narrative/
https://thedignityofthethingblog.wordpress.com/2018/04/07/senior-curriculum-leadership-1-the-indirect-manifestation-of-knowledge-a-curriculum-as-narrative/
https://thedignityofthethingblog.wordpress.com/2018/04/12/senior-curriculum-leadership-1-the-indirect-manifestation-of-knowledge-b-final-performance-as-deceiver-and-guide/
https://thedignityofthethingblog.wordpress.com/2018/04/12/senior-curriculum-leadership-1-the-indirect-manifestation-of-knowledge-b-final-performance-as-deceiver-and-guide/
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5. THE ROLE OF TEACHERS 
Teachers are the architects of the curriculum.   

 
The key principles of our curriculum design are as follows: 

 
o We cannot teach everything, so what we choose and why is important.  We pay attention to what 

we are therefore leaving out and if looks appropriate. 
 

o We pay particular attention to sequencing. Students taught lots of knowledge without good 
organization of that knowledge will not benefit as much as those who are explicitly shown how to 
arrange their new knowledge and are signposted as to how it fits into existing schema from prior 
knowledge. 

 
o Curriculum design is a team sport.  For the best result, as many people as possible must feel 

ownership and involvement in its creation. We distribute the responsibility and try to engage as 
many people as possible in the endeavour.   
 

6. THE ROLE OF THE SCHOOL LEADERS 
All School Leaders are involved in curriculum conversations. This includes knowing what is taught, 
when it is taught and what students will then be able to accomplish. There are regular and sustained 
conversations about the curriculum at School Leader level that are focused purely on the content and 
quality of curriculum. These are the questions that are routinely discussed in regular conversations with 
teachers – subject experts. 
 
7. THE ROLE OF THE HEADTEACHER 
The Headteacher ensures that: 

 All required elements of the curriculum, and those subjects which the school chooses to offer 
reflect the aims of the school  

 The amount of time provided for teaching the required elements of the curriculum is adequate 
and is reviewed  

 The school’s procedures for assessment meet all legal requirements 

 Proper provision is in place for pupils with different abilities and needs, including children with 
SEND 

 
8. THE ROLE OF TRUSTEES 
Trustees ensure that: 

 The school is complying with its funding agreement and teaching a "broad and balanced 
curriculum" which includes English, maths, and science, and enough teaching time is provided 
for pupils to cover the requirements of the funding agreement 

 Proper provision is made for pupils with different abilities and needs, including children with 
special educational needs (SEN) 

 All courses provided for pupils below the age of 19 that lead to qualifications, such as GCSEs and 
A-levels, are approved by the secretary of state 

 The school implements the relevant statutory assessment arrangements 
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 Pupils from year 8 onwards are provided with independent, impartial careers guidance, and 
that this is appropriately resourced 

9. MONITORING 

 School Leaders monitor how the curriculum is implemented through Ward Rounds, Appraisal, 
team meetings, book looks, moderation, data analysis, self evaluation and joint planning 
 

10. LINKS WITH OTHER POLICIES 
 
SEND Policy and Report 
Equality Policy and objectives 
Pupil Premium Strategy 
Personal Development 

 
11. ASSESSMENT 

Internal Assessment 
The curriculum is the progression model. Students have made progress if they have learnt the 
curriculum. Teachers therefore, teach to the curriculum and not to the test.  Any efforts to link KS3 
assessment to GCSE mark schemes, target grades, flightpaths, Progress 8 are meaningless and a serious 
distraction from a proper focus on progress at KS3. 
 
 
Formative assessment 
Formative assessment is a form of assessment which helps capture what students do and don’t know, 
and allows teachers to address these gaps.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

External Examinations 

 External examinations are a means of accrediting a student’s learning.  The achievement of a grade 
in an examination is not an end in itself. 

 Examinations which lead to externally accredited qualifications shall be administrated in 
accordance with the awarding body’s requirements. 

 Examinations shall be carried out in such a way that students with specific needs which entitle them 
to additional time or support receive this entitlement, if it is their normal way of working. 

Components Individual items of knowledge that students learn. 

Composites Components combine together to form composites. Composites and components 
then combine to form ever more complex composites. 

Practise / 
Deliberate 
Practise 

 

Practise is generically practising the knowledge that is in the domain in which you 
are working. 

Deliberate practice is focusing on a specific component or composite and 
practising it (until fluency) 

Retrieval 

 

The process of pupil’s reaching back in their memories to answer a question. This 
process is shown to strengthen long term memory. 

Fluency Retrieval that is both accurate and fast. 
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 The Examinations Officer if responsible for administrating examinations, setting and overseeing the 
Appeals Procedure and overseeing access arrangements 

 
Homework 

 All students will be set homework regularly 

 Homework will be set which extends, enhances and reinforces class work and develops 
independent learning habits and skills 

 The school should ensure that personal circumstances or special educational needs are not a 
barrier to the completion of homework 

 


